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LIDERAZGO CON 
SENTIDO

@carmenpellicer_



LAS TENTACIONES de MI DIVÁN

Una central de bomberos
Centro de terapia familiar
Suplir a la asistencia social
Ser lugar de aparca-niños’
Asuntos exóticos varios
Relaciones públicas y agentes de turismo local
Pasante de notaría



DIFICULTADES COMUNES CON 
ALGUNAS PRÁCTICAS

Falta Tiempo
Falta apoyo institucional
Dificultades de relación
Cultura de la queja
Burocratización alta
Falta de legitimidad legislativa
Relevancia de la información obtenida
Conflictos de visión educativa



¿QUÉ HACE BUENA 
UNA ESCUELA?



La dirección en entornos tranquilos



La dirección en entornos turbulentos



El director como líder

• Modelar la visión del 
éxito educativo de los 
alumnos
• Crear un clima de 

acogida educativa
• Cultivar el liderazgo en 

los otros
• Mejorar la docencia
• Gestionar personas, 

datos y procesos para 
acompañar la mejora 
escolar



MODELOS EFICACES MULTISISTÉMICOS  (Creemers)

El aula como clave de la mejora del rendimiento individual.
La intervención escolar es un factor modificable, frente a 
los factores externos.
Las oportunidades y el tiempo son variables fundamentales 
del aprendizaje
El profesor es el componente fundamental   
Cambiar el aula y la relación en el alumno tienen una 
repercusión estable a nivel individual, pero para que el 
impacto se note en los resultados, la intervención debe 
incidir en el resto de las variables externas al proceso 
escolar.



FACTORES CLAVE EN LA 
EFICACIA EDUCATIVA

Melanie C.M. Ehren Editor

Orientación al logro
Liderazgo educativo
Cooperación, cohesión y consenso
Calidad curricular y oportunidad para aprender
Clima Escolar
Evaluación y monitorización
Compromiso parental
Clima de aula
Tiempo eficaz de aprendizaje
Enseñanza estructurada
Enseñanza constructivista y aprendizaje independiente
Diferenciación



Fig. 2 shows that ‘setting expectations’ is directly related to
‘accepting feedback’ and to ‘improving self-evaluation’. This
supports the hypothesis that school inspection drives improve-
ment through a process of setting expectations for schools. Setting
expectations also promotes the utilization of self-evaluation in
schools, which in turn impacts on the schools’ actions to improve
capacity building in key areas, particularly transformational
leadership. These improvement efforts are in turn related to
actions to improve the effectiveness of the school’s teaching and
learning. Enhancing self-evaluation also impacts indirectly on
actions to improve school effectiveness by way of the development
of transformational leadership. Improving self-evaluation also has
direct effects on improvement efforts with respect to opportunity
to learn and assessment of the students.

Fig. 2 also shows that ‘stakeholder sensitivity to reports’ is
related to ‘accepting feedback’. Thus, the degree to which the
schools’ stakeholders are sensitive to reported outcomes of
inspection influences the readiness with which principals see
feedback from the inspection as useful for improvement efforts.
However, contrary to what was hypothesized in the conceptual
framework, the school’s acceptance of inspection feedback does
not seem to be an important condition for improvement after
school inspections. Schools that feel that the inspectorate sets clear
expectations regarding quality education and have stakeholders
who are sensitive to inspection reports do indicate a higher level of
accepting feedback, but accepting feedback does not of itself lead
to any improvement actions.

The path diagram only presents estimates of direct effects of
one latent variable upon another latent variable. While the pattern
of direct effects indicates the importance of the independent
variable ‘setting expectations’ in determining actions taken to
‘improving self-evaluation’, these estimates do not provide a

summary estimate of their impact. However, this can be obtained
through computation of the indirect effects that a particular
independent variable exerts via effects on one or more other
variables. ‘Setting expectations’ had a total effect .11 (t = 3.85) on
‘improvement actions to build capacity’ which was mediated via
‘improving self-evaluation’; a total effect of .04 (t = 2.45) on
‘improvement in transformational leadership’, which also was
mediated via ‘improving self-evaluation’; a total effect of .09
(t = 3.68) on ‘improvement actions for school effectiveness’, which
was mediated via ‘improving self-evaluations’ and ‘improvement
actions to build capacity’. ‘Setting expectations’ also had significant
total effects around .05 to .07 on ‘improvement in opportunity to
learn’ and ‘improvement in assessment’ of both students and the
school, which were mediated via ‘improving self-evaluations’.

These results therefore support the hypothesis that the
principal’s adoption of, and adaptation to the requirements
stipulated in inspection standards and procedures is a determinant
of actions taken to improve the school in terms of capacity and
school effectiveness.

We now turn to the issue of unintended consequences of school
inspections. Q46 asks about the effects of school inspection on
experimentation with new teaching methods. There was a positive
total effect (.09) of ‘setting expectations’ which was due both to a
small (.02) but significant indirect effect via ‘improving self-
evaluations’ and to a direct effect of ‘setting expectations’ (.07).
These relations imply that principals who have high values on the
‘setting expectations’ latent variable tend to agree that they
discourage teachers from experimenting with new teaching
methods which are not in line with the inspectorate’s scoring rubric.

Q47 asks if school inspections have resulted in narrowing of
curriculum and instructional strategies. There was no significant
total effect of ‘setting expectations’, which was because there was a

Fig. 2. Path model based on the conceptual framework.
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EXISTE UNA FUERTE 
RELACIÓN ENTRE:

1. Implementar la autoevaluación
2. Acciones de mejora para construir capacidades, que a su vez, 

mejoran la eficacia escolar
3. Implementar el liderazgo transformacional From inspection to quality: Ways in which school inspection

influences change in schools
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1. Introduction

Evaluation and accountability are perceived as key elements in
attempting to ensure quality educational provision for all
(Eurydice, 2004). In most of Europe, an important instrument of
educational evaluation and accountability is school inspection.
Inspectorates assess the quality of education and hold schools
accountable for a broad range of goals related to student
achievement, teaching, organization and leadership. In most cases
these judgements are made against criteria and standards and may
involve sanctions for poor performance. Naturally the ultimate
purpose of all this activity is to improve schools in terms of the
experience and performance of learners. However it is not clear
that inspection impacts directly on these outcomes or, if it does,
whether different models of inspection may be more effective in
achieving them.

A review by Nelson and Ehren (2014) found little empirical
research which attempted to link inspection directly to pupil

achievement, and it was also observed that few studies took
selection effects into account. Most studies showed slight or no
effect of inspection on achievement (e.g., Hanushek & Raymond,
2005; Luginbuhl, Webbink, & De Wolf, 2009; Matthews &
Sammons, 2004; Rosenthal, 2004). However, two recent studies
with longitudinal design (Allen & Burgess, 2012; Hussain, 2012) do
provide evidence of a link between the inspection findings and
student achievement results, indicating that studies with strong
design are needed to establish such effects.

As a first step to understanding the effects of school inspection
on student achievement it is of great importance to gain more
knowledge about the in-school processes which mediate between
school inspection and the improvement of student performance
(Husfeldt, 2011). The study presented in this paper intends to
expand this knowledge base by identifying and empirically
analysing the mechanisms which link school inspections to school
improvement activities.

The research reported in this paper is designed to test a
conceptual model (Ehren, Altrichter, McNamara & O’Hara, 2013)
developed by closely examining the policy assumptions or
‘programme theory’ which underpins school inspection systems
in six European countries. The synthesis of these six programme
theories suggests that there are identifiable common methods or
mechanisms of inspection through which inspection is expected to
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A B S T R A C T

Inspection is employed by most European education systems as an instrument for controlling and
promoting the quality of schools. Yet there is little research knowledge about how inspection drives the
improvement of schools. The study reports on surveys to principals in primary and secondary education
in six European countries to attempt to clarify how school inspection impacts on the improvement of
schools. Based on an analysis of principals’ perceptions the evidence suggests that inspection primarily
drives change indirectly, through encouraging certain developmental processes, rather than through
more direct coercive methods. Inspectorates that set clear expectations and standards have an impact on
the increased utilization of self-evaluation and on developing the capacity of schools to improve in a
variety of ways.
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PROCESOS DE MEJORA ESCOLAR 
(IQEA, Improving the Quality of Education for All )

Liderazgo claro
Visión  y objetivos compartidos.
Desarrollo profesional y aprendizaje docente
Involucrar a los alumnos, padres y la comunidad
Utilizar procesos evolutivos de planificación de procesos
Redefinir estructuras, marcos de trabajo, roles y 
responsabilidades
Énfasis en la enseñanza/aprendizaje
Monitorizar resolución de problemas y evaluación
Celebración del éxito
Apoyo externo, trabajo en red.



CRITERIOS PARA CAMBIAR UN 
IMAGINARIO

Flexibilidad frente a Rigidez
Autonomía frente a Homogeneización
Confianza frente a Amenaza
Complicidad frente a Control
Equipo frente a jerarquización
Discernimiento frente a burocratización
’Un ACI para cada profesor, cada escuela una 
diver’…. Los umbrales del cambio



1. Modelar la visión de éxito
2. Conocer bien a tu equipo en términos de posibilidad
3. Mejorar la docencia, capacitando a los profesores
4. Planificar la colaboración y la mejora diferencial
5. Definir con claridad las expectativas y las trayectorias para 

alcanzarlas
6. Cultivar el liderazgo compartido
7. Tomar decisiones con sabiduría
8. Evaluar constantemente
9. Ser el cambio que quieres ver
10. Conservar el equilibrio personal y disfrutar mandando

LIDERAZGO
Mi DECÁLOGO para dirigir



IN
IC

IA
R

Equipo directivo.

Grupo innova.

Estrategias 
metodológicas.

Éxitos tempranos

Diseño experiencias 
aprendizaje.

Cambios clave en la 
evaluación.

Porfolio docente.
Jornadas buenas prácticas

EX
TE

N
D

ER

Planificación en Equipo 
directivo.

Consolidación innova.

Aprender a aprender.
Enriquecer el uso de 
estrategias en el aula.

Programación y diseño de 
currículum 

Evaluación del 
desempeño docente.

Coaching didáctico. 

Celebración del 
aprendizaje

CO
N

SO
LI

D
A

R

Innova:  Investigación 
pedagógica.

ED: Acompañamiento

Personalización

Flexibilidad y 
autonomía.

Planes de Desarrollo 
Profesional

Peer coaching 
didáctico.

Porfolio profesional

Excelencia compartida.

Optimismo 
no informado

Pesimismo 
informado

Compromiso 
/ Abandono

Optimismo 
informado Logro 

Por dónde 
empezamos en

Fase crítica



¿CÓMO ES EL LÍDER QUE 
NECESITAMOS?

“El líder es aquel que abre caminos nuevos e 
inexplorados, superando los miedos y las 
inercias que atan y esclavizan al pasado, y que 
consciente de la tradición que custodia, no deja 
que ésta le ancle en viejos lugares, sino que es 
capaz de convertirla en sabiduría existencial que 
ilumina el presente y orienta hacia el futuro”.
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